SMALLER
SCHOOLS

How Much More
Than a Fad?

By EDWARD MUIR

ORTY YEARS ago, James Bryant Conant, Harvard

president and student of education policy, pre-
sented what he saw as the educational and economic
advantages of larger high schools. In an influential
book entitled The American High School Today, he ar-
gued that, with more students using the facilities and
with administrative functions centralized, larger
schools would be more cost effective.! As for the edu-
cational advantages, Conant believed that larger high
schools allowed students to take a wider variety of
courses, thus giving them a greater opportunity to
learn. Although Conant was talking about schools of at
least 400 students, his logic—and the desire of school
districts to consolidate schools for financial reasons—
has created a world where much larger high schools
than he contemplated are now commonplace. The
trend to larger schools is not just a high school phe-
nomenon: South Gate Middle School in South Gate,
Calif., for example, had an enrollment of more than
3,800 students in 1998, making it perhaps the largest
middle school in the nation. However, the concentra-
tion of students in larger and larger schools is most
often seen at the high school level.

The largest high school in America in 1998, was Bel-
mont Senior High School in Los Angeles, with 5,160
students.” In that year, there were 274 high schools in
America that had more than 2,750 students. The com-
bined enrollment of these schools was more than
900,000 students. (see Table 1, page 42, for a list of
the 25 largest high schools, and Table 2, page 42, for a
look at which states have the greatest numbers of large
high schools).

When it comes to educational policy and practice,
today’s silver bullet is often tomorrow’s discredited
fad, and slowly, during the last decade, reformers at
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the local level have been working to swing the pendu-
lum back toward smaller schools. These efforts have
proven popular with teachers, parents, and students in
districts such as Boston, Chicago, New York City, and
Philadelphia. A lead teacher in a small Chicago school,
for example, told evaluators from Bank Street College
that “The smallness has created a sense of commit-
ment and camaraderie that you would not find in a
large school.”® Among the positive features cited by
teachers in Chicago’s small schools were greater op-
portunities to plan collaboratively, better communica-
tion, and a higher level of trust between teachers and
administrators. Teachers in Chicago’s small schools
also took pleasure in their students’ greater engage-
ment in the school community. Ellalinda Rustique-
Forrester, a teacher with varied experience in New
York City’s small schools, while cautioning that these
schools require different practices in order to be suc-
cessful, titled her essay on being a teacher in a small
school “Why Wasn’t I Taught This Way?”* Philadelphia
teachers ranked the creation of smaller learning com-
munities within schools as the most positive feature of
the district’s recent reform efforts.

So “small” is in—as anyone can see from looking at
the support the idea is currently getting from founda-
tions and government. Microsoft chief Bill Gates and
his wife, Melinda, are investing $56 million from their
foundation to create smaller high schools in Boston; St.
Paul, Minn.; Cincinnati and West Clermont, Ohio; and
Providence and Coventry, R.I., among others. Across
the country, legislators and governors are considering
programs to limit the size of schools. The legislature in
California passed a pilot program for small schools, al-
though Gov. Gray Davis did not sign it. In Florida, Gov.
Jeb Bush did sign a bill mandating that new school
buildings be designed to serve smaller numbers of stu-
dents, with the largest high schools having a maximum
of 900 students. The U.S. Department of Education
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now administers a grant program to help create
smaller high-school units across the country. Some-
times, as in Florida, these efforts involve opening new,
smaller school buildings. Other times, reformers focus
on redesigning larger schools into a series of mini
schools or schools-within-schools. In this arrangement,
a number of separate learning programs, each with its
own staff and students, share space within the same
larger building. Such efforts are designed to gain the
advantages of small schools, while making use of exist-
ing physical plants.

But as policymakers consider adopting these re-
forms on a broader scale, we should be asking about
the hard evidence that small schools lead to more suc-

Table 1:
The 25 Largest High Schools
In America, 1998

1998
School Name Location Enrollment
Belmont Senior High Los Angeles, Calif. 5,160
G. Holmes Braddock Sr. High Miami, Fla. 5,015
Theodore Roosevelt Senior High  Los Angeles, Calif. 5,013
John E Kennedy High School Bronx, N.Y. 4,982
James A. Garfield Senior High Los Angeles, Calif. 4,691
Hastings High School Houston, Texas 4,545
Bell Senior High Bell, Calif. 4,540
Newtown High School Elmhurst, N.Y. 4,536
Elsik High School Alief, Texas 4,535
Brooklyn Tech Brooklyn, N.Y. 4,519
Elizabeth High School Elizabeth, N.J. 4,510
San Fernando Senior High San Fernando, Calif. 4,434
John Marshall Senior High Los Angeles, Calif. 4,419
John C. Fremont Senior High Los Angeles, Calif. 4,409
Polytechnic High Long Beach, Calif. 4,391
South Gate Senior High South Gate, Calif. 4,337
De Witt Clinton High School Bronx, N.Y. 4,337
Fontana High Fontana, Calif. 4,287
James Logan High Union City, Calif. 4,267
William C. Bryant High School Long Island City, N.Y. 4,238
Independence High San Jose, Calif. 4,226
Lane Technical High School Chicago, Il 4,217
Huntington Park Senior High Huntington Park, Calif. 4,204
Sachem High School Lake Ronkonkoma, N.Y. 4,160
Miami Sunset Senior High School ~ Miami, Fla. 4,146

NB: Some schools may have school-within-school arrangements

Table 2:
States With More Than One
of the 275 Largest High Schools in
America in 1998
State Number of schools with more
than 2,750 students
California 100
New York 41
Texas 40
Florida 37
Mlinois 12
Pennsylvania 9
Arizona 7
Nevada 5
Indiana 4
Massachusetts 4
Virginia 4
Colorado 2
Minnesota 2
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cessful students. In fact, the research shows that
smaller is better but that it is not a panacea. Experi-
ence in implementing small-schools programs also
raises questions about how and where to implement
these programs that teachers and policymakers need
to consider.

First of all, it has to be acknowledged that we can’t
speak about small schools as though researchers and
reformers have agreed on a certain definition. “Small”
depends on who is doing the talking. Moreover, small-
ness may be defined by more than enrollment, as some
believe that small schools necessarily involve different
practices and cultures (see sidebar, page 44). Much of
the quantitative research defines “large” and “small” in
terms of a range, drawing conclusions about larger and
smaller schools, rather than focusing on a particular
class of “small schools.” Although researchers may de-
fine small schools differently, it is still possible to draw
some conclusions from what is a growing body of re-
search.

Student Achievement:
The Glass Is Half Full

Florida’s law cites a number of reasons for creating
smaller schools. It notes that smaller schools may raise
achievement and certainly do not harm it. This is faint
praise at best, but it is consistent with what research
tells us. In an examination of the research on small
schools for the Northwest Regional Education Lab,
Kathleen Cotton cites 23 studies examining student
achievement in small schools. While nine found an im-
provement in smaller schools, 14 found no effect.’

Subsequent studies have yielded similarly mixed re-
sults. The Manpower Demonstration Research Corpo-
ration (MDRC), a prestigious research firm, recently
completed a 10-year analysis of the experiences of
1,700 students in career academies—smaller school-
within-school high school programs that focus on a
particular career theme—in California, Florida, Mary-
land, Pennsylvania, Texas, and the District of
Columbia.® The small size of the school and the focus
of the program are supposed to increase students’ in-
volvement in learning. MDRC, while finding much to
praise in the schools, did not find evidence of better
student achievement.

The Bank Street study’s findings about Chicago’s
smaller schools showed an improvement in student
achievement, but only in certain cases. Students in
schools-within-schools performed better on tests
than the students in the larger schools that housed
them. However, the test scores for all of these stu-
dents lagged behind students in Chicago’s public
schools in general. Although the results for out-
comes other than testing were quite encouraging,
the evaluators concluded that small schools were not
“a silver bullet.” The authors suggest that the small
schools, many of which were created after 1995,
need time to turn the other benefits they create into
improved test scores. They also suggest that since
one of the benefits of small schools is a lower
dropout rate, students who might be poor perform-
ers wouldn’t show up in the testing pool at all unless
they were in a small school.
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Larger schools are
disproportionately harmful
to students from poor and
minority backgrounds.

But before we accept the inconclusive findings
about the effect of smaller schools on student achieve-
ment, a better understanding of the mechanisms that
might cause small schools to be successful is in order.

Many researchers note that the more intimate set-
tings of smaller schools foster greater engagement—
teachers and staff know all students, and all students
know each other. And in the long run, this engage-
ment may lead to improved student achievement. This
possibility has yet to be investigated systematically.
Other researchers suspect that the administrative pro-
cesses in smaller schools may be more efficient, allow-
ing good leaders to have a greater effect. For example,
instructional leaders working with fewer teachers, ac-
cording to this theory, should have better results in
much the same way that teachers working with
smaller classes can be more effective. In other words,
we might find that better administration is also a factor
in improving student achievement.

Researchers Kenneth Meier and John Bohte, who
have studied the pass rates for Texas schools on the
state’s TAAS test, have come up with what seems to be
the optimal school size for promoting student achieve-
ment.” The magic number, according to their data, is
650 students, with achievement lagging as schools got
bigger or smaller. The statistical model they used fo-
cused on the relationship between achievement and
factors such as student characteristics, school size,
class size, and teacher experience. Meier and Bohte
were also able to refine their model to focus on
schools that did particularly well on TAAS. Their find-
ings suggest that high-performing schools are more
likely to benefit from smaller size than the others. The
researchers suspect that leadership and better manage-
ment explain why these schools are able to get more
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benefit from being small and why low performers
were not able to use smaller size to get similar results.

Another important factor in looking at the relation-
ship between school size and student achievement is
the nature of the student population. Kathleen Cot-
ton’s review found consistently positive outcomes in
research examining the effect of small schools on
achievement of students from disadvantaged back-
grounds. She cites 11 studies that find small schools
have better compensatory outcomes than larger
schools. Two of the studies Cotton cites are by Craig
Howley. He calls his research in this area the “Matthew
Project,” after the words of Jesus reported in the Book
of Matthew: “For whosoever hath, to him shall be
given, but whoever hath not, from him shall be taken
away even that he hath.”® Howley’s conclusion is that
schooling done on a large scale causes disproportion-
ate harm to disadvantaged students. Conversely, in
their most recent work, Howley and Robert Bickel find
that schooling on a larger scale may be moderately
beneficial to students of more privileged
backgrounds.’

The most comprehensive research linking school
size, achievement, and student characteristics, High
School Size: Which Works Best and for Whom? was
conducted by Valerie Lee and Julia Smith in 1997.
Using a large data set of individual student scores from
the National Educational Longitudinal Survey (NELS),
Lee and Smith evaluated reading and math scores for
high school students across the nation.'® Their results
indicate that the optimal high school size is between
600 and 900 students. Particularly large high schools,
those having more than 2,100 students, are substan-
tially less effective for all students. But Lee and Smith’s
most important finding is that larger schools are dis-
proportionately harmful to students from poor and mi-
nority backgrounds. It is in this area that the research
is the strongest.

There’s More to Small Schools
than Test Scores

Although the conclusions on student achievement are
still tentative, there are strong indications that smaller
schools can result in other positive outcomes. Reform-
ers who support the creation of small schools argue
that their intimacy will help foster community net-
works among students, parents, and teachers. The sum
of these networks and the trust they create among par-
ticipants are sometimes called “social capital” It was
sociologist James Coleman who took the lead in identi-
fying social capital as one of the principal factors in
learning." More recently, in Bowling Alone, a power-
ful and much discussed book, Robert Putnam presents
evidence that social capital is on the decline in Amer-
ica and that this decline has grave implications for soci-
ety.”” These vary from lower electoral participation to
fewer persons donating blood to potentially higher
crime rates. Comprehensive longitudinal research is
needed to see whether small schools boost social capi-
tal in the long run, and such research is scarce. One
study, by David Bensman, has examined the later life
outcomes for 117 graduates of East Harlem’s Central
Park East Elementary School. Finding not only higher
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graduation and college attendance rates, but evidence
that students are living rich lives, the research is a
hopeful start." However, it should be remembered
that Central Park East is not a typical small school.

We already know from research that students in
smaller schools have some short-term outcomes that
are consistent with the building of social capital. In
fact, the research on non-test-score outcomes indicates
that students in smaller schools have consistently bet-
ter experiences than their counterparts in larger
schools. For example, Cotton cites seven studies show-
ing that students in smaller schools have higher atten-
dance rates than students in larger schools. And five
additional studies suggest that moving from a large
school to a smaller school will increase a student’s at-
tendance rate. In more recent studies, both the MDRC
report and the Bank Street evaluation found similar re-
sults.

Similarly, smaller high schools have lower dropout
rates than larger high schools. Nine of the 10 studies
reviewed by Cotton that focused on the issue found

What Size Is a “Small” School
Anyhow?

One of the disputes within small-schools research
is definitional. How small is small? When does a
school become too big to be considered small?
And what is the ideal size? According to a Phi
Delta Kappan poll, 58 percent of parents want
their children to be in schools with fewer than
1,000 students, 28 percent said they favored
schools between 1,000 and 1,500 students, and
only 2 percent of parents said they favored a
school with more than 2,000 students for their
child. The National Association of Secondary
School Principals recommends a maximum of 600
students in secondary schools.* Activists like
Theodore Sizer of the Coalition of Essential
Schools often favor much smaller schools—with
fewer than 400 students being seen as ideal.

As for the research, Kathleen Cotton’s review of
the literature shows that some studies do not even
address this issue. In the 27 studies that do, a large
school can be defined as having as few as 300 stu-
dehts or as many as 5,000, depending on the
study. Cotton finds a cluster of researchers who
believe that 400 is the appropriate upper limit for
a secondary school, but she herself opts for 800.
The research reviewed here seems to go along
with Cotton’s view. Kenneth Meier and John
Bohte’s research indicates that 650 is the optimal
size. Valerie Lee and Julia Smith find that the ideal
high school size is between 600 and 900 students.
The question of how small is a “small” school is
one of the nagging research issues that remains to
be addressed.

* Maine State Planning Council on Developmental Disabili-
ties and National Association of Secondary School Princi-
pals, Breaking Ranks: Changing an American Institu-
tion, Reston, Va.: Author, 1996.
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this result. One of the best of these studies, which ex-
amines outcomes in 744 high schools, links the lower
dropout rate with the development of social capital in
the intimate settings of these smaller schools.' The re-
search also firmly indicates that while larger high
schools can offer a greater variety of extracurricular
activities, the participation rate in extracurricular ac-
tivities is higher in smaller schools. This is another way
in which more intimate settings can promote the for-
mation of social capital.

The late AFT president Albert Shanker first testified
on safe schools before a congressional committee
chaired by Indiana’s Sen. Birch Bayh almost 25 years
ago. Since then, as public opinion research has repeat-
edly shown, school safety has become a top concern
for parents and other members of the community.” In
a 1993 American Educator article, Jackson Toby
linked making schools smaller with making them safer.
We need, Toby said, to “break through the anonymous,
impersonal atmosphere of jumbo high schools and ju-
nior highs by creating smaller communities of learning
within larger structures, where teachers and students
can come to know each other well.”'* Indeed, there are
some who believe that tragedies like Columbine would
not have happened if all high schools were smaller,
and there is research indicating that small schools can
be a major part of the solution to school violence."”

Overcrowded schools consistently have greater lev-
els of violence, and the research indicates that larger
schools generally do as well."* Cotton’s review found
seven studies indicating that smaller schools had better
patterns of student behavior. Although principals often
hesitate to report discipline problems in their schools,
the latest U.S. Department of Education survey re-
search reveals that 38 percent of principals in large
schools reported some serious discipline problems in
1996, compared with 15 percent of principals in
medium-sized schools and 10 percent of principals in
small schools.” In the Bank Street evaluation, students
in Chicago school-within-school programs reported
that they fought less than students in the larger pro-
gram because they knew one another. Surveys indicate
that these students feel better able to resolve conflicts
and work cooperatively than students in Chicago pub-
lic schools generally.

On the other hand, there are concerns that small
schools have social costs as well as benefits. Some civil
rights activists in Florida objected to the state’s new
smaller schools law on the grounds that these schools
would draw from smaller geographic areas, leading to
a more homogeneous student population. The fear
was that this would result in the resegregation of
schools. The Florida legislation seeks to head off this
problem with language that limits the application of
the law in districts that are under desegregation court
orders. However, to the extent that there is a tradeoff
between specific social benefits for students and
greater homogeneity, it certainly undermines one of
the chief benefits of small size.

Costs of Small Schools

One reason for the popularity of larger schools is the
belief that they are less expensive to operate. Theoreti-
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cally, as Conant indicated, this efficiency is a natural re-
sult of larger scale. In particular, spending on facilities,
especially common spaces such as cafeterias, auditori-
ums, and gymnasiums, as well as certain administrative
operations, can be spread over larger numbers of stu-
dents, thus lowering the per-pupil cost.

And, recent research on charter schools tends to
confirm the principle that smaller is more expensive.
Studies from Michigan show that charter schools
spend more per pupil on administration than do tradi-
tional schools.” This is because small charter schools,
on their own, are often trying to replicate many of the
administrative functions of a larger school or even an
entire school district. Therefore, more of the per-pupil
dollars must go to administration.

Newer research into New York City schools compli-
cates this picture. It has found that although smaller
academic high schools cost more per pupil than larger
high schools, they are more efficient on a per-graduate
basis—up to a point. It cost the city $51,000 per grad-
uating student in high schools of under 600 students.
The city spent $65,000 per graduate in academic high
schools serving between 600 and 2,000 students and
$50,000 per graduate in high schools serving more
than 2,000 students. The efficiency in the large high
schools was due to size; in the smaller schools, it was a
result of higher graduation rates.*

Is It More Than Just Size?

As I've already indicated, many of the reformers work-
ing to create smaller schools believe these schools can-
not be defined by size alone (making the name “small
school” somewhat misleading). One of the nation’s
leading advocates for small schools is Deborah Meier,
who was principal of Central Park East in New York
City and is now principal of Mission Hill, a pilot school
in Boston. Pilot schools are small public schools with a
great deal of independence that have been created by
an agreement between the district and the Boston
Teachers Union. Meier, who defines small schools by
their focus as well as by their size, argues that parental
choice is an important component in creating proper
school communities.” The New Visions program in
New York and the pilot schools in Boston are experi-
ments not just in smallness but in decentralization and
school-based decision-making, and research indicates
that the different processes in these schools lead to dif-
ferent outcomes.

Similarly, charter schools are sometimes defined as
small schools, and that is often the case. As a major ex-
periment in school-based financing, deregulation, and
governance, they are also many things besides small.
Recent research comparing the experiences of charter
schools to pilot schools and district schools with site-
based management in Boston underlines how these
other factors can affect outcomes and potentially am-
plify or mask the effects of size. The study, “Sometimes
Bureaucracy Has Its Charms,” found that pilot schools
had institutional advantages over charter schools, in-
cluding stable expectations regarding salaries, but they
did have more freedom than schools using site-based
management.” This research highlights the need to
control for factors that may mask the effect of size
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Overcrowded schools
consistently have greater
levels of violence, and
larger schools generally
do as well.

when studying outcomes in smaller schools. For exam-
ple, if a small school is a school of choice, then re-
searchers have to control for the possibility that better
informed and more involved parents are creating bet-
ter outcomes, as opposed to mere size. Similarly, if a
smaller school is serving a particularly at-risk popula-
tion, as is the case in some alternative schools, then
that needs to be accounted for in assessing school re-
sults.

Taken together, the findings of researchers and ex-
perience of practitioners indicate that size may be a
catalyst that helps staff to work effectively at increas-
ing achievement, but that size alone is not enough. If
so, then perhaps smaller schools are a lens that better
focuses curriculum implementation, professional de-
velopment, collaborative planning, or other factors in
student achievement. Without carefully considering
variables that are affected by “smallness”—and exam-
ining the relationships between smallness, these vari-
ables, and student learning—we may not be able to de-
velop a complete picture of small schools. Governance
and design issues play a part in this question as well.
For example, do small school-within-school programs
have different outcomes from stand-alone schools?
What role does theme-based education, of the sort
found in career academies, play? The next question for
small-school research to answer will be why some
small schools do better than others.

Conclusion: Some Mysteries Remain

“Smaller” is in for a reason. While we don’t have a
complete answer on the relationship between smaller
schools and student achievement, there is good evi-
dence that smaller schools have some positive com-
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pensatory effects for at-risk stu-
dents. However, we still do not
know why this is so.

As for the social benefits of small
schools, more research should be
done on the long-term effects of
these benefits. For example, if stu-
dents who attend smaller schools
are more likely to vote or be em-
ployed and less likely to be in jail
20 years later, then small schools
will be seen as an engine that im-
proves social capital across the
board. Having schools that are
safer and graduate more students
may be good enough.

ENDNOTES

' Conant, James Bryant, The American
High School Today, New York: Mc-
Graw-Hill, 1959.

* All specific school size information
cited here is from the National Center
for Education Statistics’ “Common
Core of Data, Public School Universe
1997-98”

* Wasley, Patricia, et al., Small Schools,
Great Strides: A Study of New Small
Schools in Chicago. New York: Bank
Street College of Education, 2000.

* Rustique-Forrester, Ellalinda, “Why
Wasn't I Taught This Way?” in Creat-
ing New Schools: How Small Schools
Are Changing American Education,
ed. Evans Clinchy, New York: Teachers
College Press, 2000.

* Cotton, Kathleen, “School Size, School
Climate, and Student Performance,”
Northwest Regional Education Labora-
tory Close Up #20, 1996.

¢ Kemple, James and Jason Snipes, Ca-
reer Academdies: Impacts on Students’
Engagement and Performance in
High School, New York: Manpower
Demonstration Research Corporation,
2000.

7 Meier, Kenneth and John Bohte, “Ode
to Luther Gulick: Span of Control and
Organizational Performance,” Admin-
istration and Society, 32:115-137.

* Matthew 13:12 as quoted in Craig How-
ley’s “The Matthew Principle: A West
Virginia Replication?” in Education
Policy Analysis Archives, 3:18.

? Howley, Craig and Robert Bickel, The
Matthew Project: National Report,
Rural School and Community Trust,
1999.

' Lee, Valerie and Julia Smith, “High
School Size: Which Works Best and for
Whom?” Educational Evaluation and
Policy Analysis, 19:3, 205-228, 1997.

46 AMERICAN EDUCATOR

" Coleman, James, “Social Capital in the
Creation of Human Capital,” American
Journal of Sociology, Vol. 94 Supple-
ment $95-120, 1988.

'* Putnam, Robert, Bowling Alone: The
Collapse and Revival of American
Community, New York. Simon and
Schuster, 2000.

% Bensman, David, “Lives of the Gradu-
ates of Central Park East Elementary
School,” 1994 and Central Park East
and Its Graduates: Learning by
Heart. New York. Teachers College
Press: 2000.

Pittman, Robert and Perri Houghwout,
“Influence of High School Size on
Dropout Rate” Educational Evalua-
tion and Policy Analysis, 9: 337-343,
1987.

' For example, a 1999 Washington Post
poll found that 76 percent of Ameri-
cans were at least somewhat con-
cerned that children were not safe in
schools. Another 1999 survey, by Na-
tional Public Radio, found that a simi-
lar percentage favored increased
spending to make schools safer. These
and other polling results can be found
on the Public Agenda Web site at
www.publicagenda.org.

1

'* Toby, Jackson, “Everyday School Vio-
lence: How Disorder Fuels It,” Ameri-
can Educator, Winter 1993-94, 4-9, 44-
48.

" Raywid, Mary Anne (with Libby Os-
hiyama), “Musings in the Wake of
Columbine: What Can Schools Do?”
Phi Delta Kappan, February 2000, p.
444, 1993.

' Walker, D., “Preventing Violence in
Schools,” Research Roundup, ERIC
Clearinghouse on Educational Manage-
ment, University of Oregon, 1995.

' NCES, Violence and Discipline Prob-
lems in U.S. Public Schools: 1996-97,
1998.

* Prince, Henry, “Follow the Money: An
Initial View of Elementary Charter
School Spending in Michigan,” Journal
of Education Finance 24:175-194,
1999.

Steifel, Leanna, et al., “High School
Size: Effects on Budgets and Perfor-
mance in New York City” Educational
Evaluation and Policy Analysis,
22:27-40, 2000.

Meier, Deborah, “Can the Odds Be
Changed?” Phi Delta Kappan, 75:358-
360.

# Johnson, Susan Moore and Jonathan
Landman, “Sometimes Bureaucracy
Has Its Charms: The Working Condi-
tions of Teachers in Deregulated
Schools,” Teachers College Record,
2000, www.tcrecord.org/default.asp.

"~

THE STORY OF
THE REvV. CALVIN LANE

(Continued from page 7)

their homes. Several years before
the Civil War, such free colored
people had no rights that were re-
spected by anybody, and they
themselves were not at all sur-
prised by the Dred Scott decision.

Such were conditions when my
parents set up their home shortly
after the middle of the last century.
They both felt keenly the wrong of
not being allowed to learn from
books. They determined that they
would have books, and that so far
as was in their power their chil-
dren should attend school if it ever
became possible in their state.
About 1857, they secured through
a druggist of our town a spelling
book, a hymn book, and a Bible. It
was my mother’s burning desire
that her children learn at least to
read hymns and the Bible. The
books were zealously guarded
under lock and key in the most sa-
cred place in our home.

EFORE MY father took to him-

self a wife, he purchased an
acre of ground and built his own
house, for when he reached his
majority he apprenticed himself
and became a leading contractor
and builder in his community. Our
home, like most homes of that day,
had heavy blinds outside and dark-
ened curtains inside.. It was not
easy to see a light from the outside.

One night, my parents brought
out the books, and my father and
two older brothers were trying to
learn the English alphabet from the
standard spelling book of that day.
Suddenly there was a loud rap on
our front door. My parents knew at
once who was there. Quickly my
mother gathered the books and put
them in their accustomed place
while my father opened the door
and gave a hearty welcome to his
most unwelcome visitors.

In walked seven white men, all
well known. They said, “We've
come to search this house.” Nobody
dared to say, “You shall not do it”
Silence was golden under the cir-
cumstances, for each of the intrud-
ing men had a long rifle. The fact
was our home was a station on the
Underground Railroad. My parents
had shielded at night a few colored
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They walked back to the open fire,
threw the spelling book and hymn book into it,

and stood guard while the books burned.

people who were making their way
to Canada and to freedom.

OUR OF the men went to other
rooms in the house to make
sure that only the family was in the

home. The others proceeded to
find anything of value not in sight.
My father had made a small chest
in which to keep valuable papers.
They ordered him to unlock this
box. The papers in it were thrown
out; a three-cent coin was found.
My mother asked them, please, not
to take that as some friend had
given it to her first baby; it was
thrown back into the box. Then
they walked into the bedroom. A
small trunk was there. They com-
manded Mother to unlock this
trunk. It was done. The clothing
was thrown out piece by piece. At
the bottom, they found the books.

After further search of the
house, they walked back to the
open fire, threw the spelling book
and hymn book into it, and stood
guard while they burned. The
Bible was carried off, for they were
too deeply religious to burn it. As
they were leaving, they threatened
violence to our home if ever books
were found there again. I recall
now how my mother used to
choke and shed fountains of tears
when she used to relate the story
of this cruel treatment at the hands
of those marauders.

In a year or so after such treat-
ment, the Civil War began. Every-
body knows its outcome. In about
two years after this war ended, mis-
sionary teachers came to our town.
I am not sure that the American
Missionary Association sent them.
The colored people, however, re-
ceived them with open arms and
grateful hearts. Those were dark
days for those sacrificing teachers
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of Negroes. About 100 of the col-
ored women and men banded
themselves together in squads of 10
and took turns many a night in safe-
guarding those teachers in their
homes. These Negro guards gave
threatening night riders to under-
stand that their dead bodies had to
be trampled over before harm
could come to those teachers.

VERYBODY COULD have
books who could buy them,
and all the colored people were de-

termined to send their children to
school not with the idea, as some
have cruelly charged, that these
parents wanted to educate their
children above work. That sort of
charge never had any basis in fact.
Neither was there ever any maudlin
sentiment on the part of the early
friends of Negro education about
raising Negroes above any and
every sort of honorable labor. Such
a charge as that has only been
made when it was desired to pla-
cate some Southern opposers of
Negro education, that education to
the Negro which makes of him an
upstanding contender of every na-
tional right freely accorded to
every white citizen. As time went
on, my brothers who stood by and
saw their first spelling book burned
but were too young to understand
why, finally graduated at Howard
University. One of them took two
years’ postgraduate work at
Ambherst College, became a teacher
and finally professor of Greek at
Howard University. His unbounded
ambition for scholarly attainments
and determination to serve his fel-
lows in helpful ways broke him
down early in life, ere he reached
two score years.

Well do I recall that when our
town’s paper announced my

brother’s graduation from Amherst,
the poor and almost illiterate per-
son who carried off the Bible on
the occasion of the night’s outrage
on our home sent my father word
that if he would come out to his
house, three miles into the coun-
try, he might have that Bible. Word
went back at once that more
books, especially Bibles, were in
our home than were wisely used,
that one was not needed, and my
parents were glad to let him keep
that one as his waybill to Heaven.
In a few months after that, the
same poor fellow on a snowy night
was prowling in a most untoward
place, stumbled, fell into a little
ditch and died. Snow covered his
dead body, and almost a week
passed before it was found.

UT OF such marauders as

searched our home and
burnt our books, grew the Ku
Klux Klan of our state during the
Reconstruction period. There was
a Baptist preacher in our state
named Dixon, “the father of the
more famous Tom Dixon who
wrote ‘Leopard Spots.’” “Elder”
Dixon left his pastorate, and
henceforth gave himself to the
beneficent (?) work of the Klan.
He became a fanatic because of
the 14th and 15th Amendments....
When I was a small boy, this
Negro hater came to our town,
and I heard him in a public ad-
dress say, “God Almighty never in-
tended a N- to be the political
equal of a white man.” So far as
this writer believes, Dixon was the
organizer of the Klan. I do know
that under his leadership, with the
above slogan, the Klan drenched
our state with rivers of Negro
blood because brave black men
dared vote at elections.
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